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 Task 1 • A box of things
	[bookmark: _Hlk161661066]To read the most recent version of this task, download associated resources, and view embedded professional learning including classroom videos and work samples, visit: https://resolve.edu.au/teaching-sequences/foundation/number-time-tea/task-1-box-things



Task overview
Students sort, categorise, and count tea party items, discerning similarities and differences between them.
Learning goals
Items can be sorted and classified according to similarities and differences between them.
To keep track of the count, each item must be counted only once.
The last number counted represents how many in the whole count.
Resources
Whole class
A container of enough assorted tea party items for the whole class (e.g. cups, cutlery, plates, serviettes, forks, spoons) 
Large sheet of paper or cards for recording vocabulary for word wall.
Each group
Small container for sharing out the assorted tea party items from the big container
Sticky notes

	Task phase
	Estimated time
	Lesson type

	Launch | What's in the box?
	15 minutes
	Whole class

	Explore | Sorting our items
	20 minutes
	Small group

	Connect | What do we have?
	10 minutes
	Whole class

	Summarise | Sorted!
	5 minutes
	Whole class
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Teach this task
Launch | What’s in the box?
Introduce the container of tea party items to sort and classify (for example: cups, plates, spoons, serviettes...).
Set the scene: I found this box in our classroom cupboard, and it has lots of different things in it. What do you think these are and when would we use them?
Pick out one item at a time and ask students for suggestions of what it is.
After you have viewed a number (eight or so) of the tea party items, ask students to predict how many items might be in the box. Write suggested numbers on the board and ask students why they predicted this number. Use language of lots, many, quite a large number, enough, more than one and familiar number names to describe the quantity within. 
Discuss: There are too many things for me to sort this box on my own so I need your help! We are going to work in groups to sort all the items in the box so that we can see what is there and what we might use some of these things for. 
Invite students to suggest how they could sort the different items you have already taken from the box. For example, they may suggest by colour, by what they are made from or by what they are, etc. 
As students provide suggestions for categories, record these to start developing a ‘word wall’. Words will be added throughout the sequence to build the students’ vocabulary.
Model how to sort the items into categories, using the items you have already shown students from the box. For example group the cups together, group the plates together, etc. When you have sorted these items, model counting the number of items in each category and recording these numbers on sticky notes.
Pose the task: You are now going to sort the items in the box into categories and count how many are in each category. You will put the number on a sticky note next to each group of items you have sorted.

Explore | Sorting our items
Share out the container of tea party items into smaller boxes. Organise students into groups of 4-6 and provide each group with a box of items and sticky notes.
Allow students some time to sort their items in their group. Encourage them to notice similarities and differences between items, which help them decide how to sort into different categories. Students should then count how many items are in each category, record the number on a sticky note, and put the sticky note next to the items.
Questioning to prompt students’ thinking
· What did you notice that was similar/different about the items that helped you sort them into categories?
· Here encourage students to notice that there are cups, plates, serviettes etc.
· How many do you have in each category? How do you know?
· How did you make sure you kept track as you counted?
· How can you record how many on the sticky note?
Noticing students’ thinking
· How do students sort items into categories? Do they sort them based on item type (plate, cup etc.), or do they sort based on colour, size, material?
· Do students arrange the items in a way that makes them easy to see and count?
· Do students demonstrate one-to-one correspondence as they count the items? For example, do they use their fingers to touch or keep track as they count “1, 2, 3 cups”?
· Do students recognise that the arrangement of objects does not affect how many there are (order irrelevance principle) when you ask them to recount the objects in another way?
· Do students restate the last number counted as the number of items in the whole collection (cardinal principle)?
· Do students record the whole count as a numeral, tallies etc.?
Spotlight: Highlight examples of sorting where items are clearly sorted based on item categories, drawing attention to what the items in a category have in common (for example, they are cups, plates, spoons etc.). Consider how many are in each category, noting:
· Are the items in each category arranged so that they are clear to see and easy to count?
· Do the sticky note labels show the correct number of items counted?
· Is vocabulary from the word wall used to label a category?
Ask: 
· What categories do you notice the items have been sorted into? Did you choose similar/different categories to sort your items? 
· How have the items been arranged so they are easy to count? How did you organise your items to count them?
Encourage students to notice how the spotlighted items are arranged to make them easy to see, are labelled with words and/or numbers etc.
Allow students time to refine and make changes to how they have arranged and labelled their items, if they choose.
Select student groups who sorted and arranged their tea party items clearly into categories based on the item type (cup, plate etc.) to share their thinking during the Connect phase. 

Connect | What do we have?
	The purpose of this Connect phase is for students:
· to understand the tea party item categories, as these will be referred to for the remainder of the sequence.
· to understand that counting is connected to finding how many.
· to develop strategies to keep track of the count (counting principles).



Invite selected students to describe and explain why they organised the tea party items into the categories they chose, and ask them to model how they counted the tea party items in each category. Focus on strategies students used to count accurately.
Ask these students:
· How did you keep track of your count? (relates to one-to-one correspondence)
· Discuss strategies students used to keep track of their count, e.g. using their finger, touching each item as they count.
· Did the number of items change when you counted in a different way? (relates to the principle of order irrelevance)
· Students should recognise that it does not matter the order you count the items, the number is always the same.
· How did you know how many items you had? (relates to the cardinal principle)
· Students should recognise the last number counted indicates the total number in a collection and this is the number written to show how many.
Discuss whether others in the class used similar strategies or if they did something different. Invite students to share the name of the categories they sorted the items into.

Summarise | Sorted!
Discuss how the box was full of items that are all used at the table for meals, and were sorted into categories of cups, plates etc. Review how students used counting to find how many were in each category. 
Explain: It is important to keep track when we count to make sure that we only count each item once. We can touch each item as we count it or hold up our fingers to help us keep track. It does not matter where we start counting from as long as we only count each item once. The last item we count tells us how many we have altogether, and we can record this as a number.


	Time for tea
	Task 1 • A box of things






	[image: A black background with orange curved lines

AI-generated content may be incorrect.]


TASK 2

(F)



 Task 2 • A placemat for me
	To read the most recent version of this task, download associated resources, and view embedded professional learning including classroom videos and work samples, visit: https://resolve.edu.au/teaching-sequences/foundation/number-time-tea/task-2-placemat-me



Task overview
Students plan and draw a placemat of everything they would need for a class tea party, count the items on their placemat, and compare with other students.
Learning goals
Quantities can be compared to find which has more and which has less.
Items may be counted in any order as long as each item is only counted once.
Number names have a stable order which allows objects to be counted in order.
Resources
Whole class
A container of enough assorted tea party items for the whole class (e.g. cups, cutlery, plates, serviettes, forks, spoons)
Word wall from previous task
A number line showing numbers 1-20 on a long paper strip/large paper sheet
Each student
A3 sheet of paper
Sticky note

	Task phase
	Estimated time
	Lesson type

	Launch | Tea party items
	10 minutes
	Whole class

	Explore | My placemat
	20 minutes
	Small group/Individual

	Connect | Comparing placemats
	15 minutes
	Whole class

	Summarise | Different numbers
	5 minutes
	Whole class
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Teach this task
Launch | Tea party items
Revise: Last time we sorted a box of things into categories and found that there were lots of items we would use at the table to have a meal. We counted the number of items and recorded how many were in each category as a number. 
Discuss how students made sure to count accurately:
· Each item is counted just once.
· Numbers are always counted in the same sequence/order.
· The final number named represents the number of items in the whole collection.
Show students some tea party items and review what these items are used for. Review the different categories that students used to sort the items. 
Model counting some of the items using the number sequence, emphasising that the last item counted tells us how many. 
Discuss: What do you have on the table at teatime, yum cha, a BBQ, dinner etc.? What would you need if we had a class tea party?
Invite students to share their recollections, and to consider what they might include on their placemat if the class had a tea party.
Pose the task: Draw and label a placemat showing each item you would need for a class tea party. 

Explore | My placemat
Students work at tables in small groups. Provide each student with a sheet of A3 paper to draw their placemat. 
Allow students time to draw their own placemat and label the items. If they need to, they can take items from the container of tea party items to use as a reference while drawing. They can use the word wall to help with labelling each item.
When students have drawn their placemats, ask them to compare their placemat with the other students in their group. Ask them what they notice that is similar/different about their own placemat compared to other placemats in their group.
Questioning to prompt students’ thinking
· Do you have the same number of items on each placemat in your group? Why/not?
· Who has more items than you? Who has less items than you?
· How many items are there altogether on all of the placemats in your group? How can you find out?
Each student counts all of the items drawn on their placemat, records their name and their total number on a sticky note, and sticks the note to their placemat. 
Students take turns counting the items on other placemats in their group to check how many, and check that the number on the sticky note matches the count. Encourage students to start their counting with different items, to see if they still have the same number.
Noticing students’ thinking
Consider:
· Do students count with one-to-one correspondence?
· Do students recognise the last number counted is the total in the count (cardinal principle)?
· Do students recognise that the order items are counted in does not affect the total (order irrelevance principle)?
· Do students count the items on other placemats to see how many there are, or do they use the number on the sticky note on the placemat to see how many there are?
Select examples of student placemats and sticky notes from each group to share during the Connect phase. Focus on placemats with different numbers of items to facilitate discourse around more than, less than, and the same.

Connect | Comparing placemats
	The purpose of this Connect phase is for students:
· to focus on keeping track of the count and to understand that counting is connected to finding how many.
· to understand that the last number counted represents how many in the whole count.
· to compare the position of specific numbers on the number line relative to other numbers on the same number line.



Display a number line showing the numbers 1-20.
Invite two or three selected students to demonstrate to the class how they counted the items on their placemat. As they count aloud, you track their count on the number line with your finger. 
When they have finished counting, they can place their sticky note (with their name and total number) above the corresponding number on the number line.
Discuss how they counted to find the number of items on their placemat: 
· How many items are on your placemat? How did you know how many items were on your placemat? 
· We use the counting sequence to count the number of items. 
· The last number we count always tells us how many we have altogether.
· How did you keep track of your count?
· Discuss strategies students used to keep track of their count, e.g. using their fingers to touch each item, holding up a finger at a time to show the count. 
· Refer to how you kept track on the number line as they counted aloud.
· Does it matter in which order you say the number names as you count the items? Why do you think this?
· The number names have a correct order. As each number is counted, it is one more than the number before and one less than the number after it.
Invite the remaining students to place their sticky note on the matching number on the number line. Relate this number to the number of items on their placemat, for students to connect the number on the number line with the number of items on their placemat. 
Discuss which numbers have a sticky note and which do not, and what this means (for example: No students had five items on their placemat. Lots of students had three items on their placemat).
Prompt students to pay attention to where they have put their own sticky note on the number line and to notice where it sits in relation to other sticky notes. Encourage students to notice the number of items on their placemat and the number of items on other students' placemats as they compare where their number sits in relation to others on the number line.
Discuss:
· Are there any sticky notes on the same number as your sticky note? These students have the same number of items as you on their placemats. 
· More than one sticky note on a number on the line means that more than one student had that same number of items.
· Are there any sticky notes on a number after your sticky note? These students have more items than you on their placemats. 
· Sticky notes that come after their number on the number line refer to numbers that are bigger than their own.
· Are there any sticky notes on a number before your sticky note? These students have less items than you on their placemats. 
· Sticky notes that come before their number on the number line refer to numbers that are smaller than their own.

Summarise | Different numbers
Relate the sticky notes on the number line to the number of items counted on the placemats. Discuss how the number line is useful when students want to find where the number fits.
Explain: We can use counting to find how many we have. We can write how many we have as a number and find where that number fits on a number line. This helps us to compare when we have counted more items than another student, less items than them, or if we have counted the same number of items.
Keep the number line with the sticky notes as it is, to refer to during the next task.
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 Task 3 • Placemats for our group
	To read the most recent version of this task, download associated resources, and view embedded professional learning including classroom videos and work samples, visit: https://resolve.edu.au/teaching-sequences/foundation/number-time-tea/task-3-placemats-our-group



Task overview
Students plan and draw matching placemat settings in small groups. They count and compare the number of items on each placemat to check the number of items is the same.
Learning goals
Quantities can be compared to find which has more and which has less.
Number names have a stable order which allows objects to be counted in order.
Resources
Whole class
A container of enough assorted tea party items for the whole class (e.g. cups, cutlery, plates, serviettes, forks, spoons)
A number line showing numbers 1-20 on a long paper strip/large paper sheet
Word wall from previous tasks
Number line with sticky notes attached from previous task
Each group
A4 sheet of paper to make a group checklist
Small box of tea party items—include a selection of items for students to refer to as they plan their placemats
Each student
A3 sheet of paper

	Task phase
	Estimated time
	Lesson type

	Phase | What’s on our placemats?
	10 minutes
	Whole class

	Explore | Group placemat planning
	20 minutes
	Small group

	Connect | Checking our placemats
	15 minutes
	Small group

	Summarise | Our placemats
	5 minutes
	Whole class
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Teach this task
Launch | What’s on our placemats?
Review the number line with sticky notes created during the previous task.
Revise: Last time, we each drew our own placemat showing what we would need for a class party. We learnt that everyone did not draw the same number of tea party items on a placemat. Some of us had more items than others on our placemat, and some of us had less items than others. We used the number line to stick our numbers on, to show who had the same as others, more than others and who had less than others. 
Show students the container of tea party items, and recap what some of the items are. 
Discuss how at tea parties, everyone usually has the same items on their placemat. When the items on each placemat match, it's easier to plan and prepare for the tea party!
Ask students to think about:
· what items they will need for their tea party.
· how they can agree about what to have on each placemat.
· how they can check that they have the same number of items on a placemat.
You may want to model or represent some of the students’ suggestions that arise during this discussion, using tea party items, diagrams, and the word wall. 
Pose the task: Each group is going to draw placemats so that everyone in your group has the same number of tea party items on their placemat.

Explore | Group placemat planning
Organise students into groups of different sizes (for example, 2, 3, 4, or 5 students), as later in this task, students need a range of numbers to count and compare the number of people and items in different groups. 
Provide each group with a small box of tea party items and each student with a sheet of A3 paper to draw their placemat. 
In their groups, students decide what tea party items will go on each placemat. Using the decisions made by their group, students select these tea party items from the small box of tea party items. They draw one item (e.g. plate, cup) at a time on their placemat. 
Invite students who are finding it hard to get started or who need some ideas to go on a Spy walk, to give them chance to quietly observe their peers’ work and to get back on track.
Questioning to prompt students’ thinking
· How many placemats does your group need? How do you know?
· This connects the act of counting the items with the number of items counted.
· How do you know you have enough placemats?
· This connects matching the number of placemats with the number of students.
· How many items do you have on your placemat? How can you be sure that you have counted them accurately?
· Subitising (recognising small numbers of items at a glance) or counting (using counting principles to keep track of the count) to find how many.
· What do you notice about the numbers on your list? How do you know that you have enough items for everyone?
· This connects the quantity that has been counted with the numbers used to represent this amount.
When the group has finished their placemats, all group members should have the same tea party items on their placemat. Ask students to count the items on their own placemat and compare this number with their group, to check that they all have the same number of items.
Provide each group with a sheet of A4 paper and ask them to write their names at the top of the sheet. This page will be used to make a group checklist of how many of each tea party item they need.
Ask students to count how many of each tea party item they need for their group and write the number and name of each item on their group checklist. For example, a group of four students will write four cups. They repeat this for the other items on their placemat: four plates, four serviettes, four spoons etc.
Students who have completed their checklists can also count how many tea party items their group has on every placemat altogether.
Noticing students’ thinking
Consider:
· Do students count with one-to-one correspondence?
· Do students recognise the last number counted is the total in the count (cardinal principle)?
· Do students recognise that the order items are counted in does not affect the total (order irrelevance principle)?
· How do students compare their placemats to check they each have the same number of items? (use subitising or count all)
· Do students recount to check, or do they write a number?
Select a pair of students from each group to share their placemats and checklists during the Connect phase.

Connect | Checking our placemats
	The purpose of this Connect phase is for students to:
· connect the counting sequence with counting to find how many.
· understand that the last number counted represents how many in the whole count.
· connect the counting sequence order with numbers on the number line.
· use the number line as a tool to explore numbers that are ‘more than’, ‘less than’ and ‘the same as’ other numbers.



Display a number line showing numbers 1-20.
Invite a student from each group to share and discuss their group checklist, focusing on:
· the number of students in their group.
· the number of placemats.
· what items are on their placemats.
· how many of each item the group needs.
Ask:
· What do you notice about the numbers in each group?
· Why do you think this has happened?
· Which number is more than/less than the number of items in your group? 
· Do any groups have the same number of items?
Ask the student to show where this number fits on the number line, either using a sticky note or by circling where it goes on the number line.
Prompt students to pay attention to where their group number is on the number line and to notice where it sits in relation to other group numbers. This is to anchor their discussion and reasoning about ‘more than, same as or less than’.
Ask why the groups need different numbers of tea party items compared to other groups (as there are different numbers of students in the groups).
Guide students to connect the number of students in a group with the number of each item in a group, in order to help them connect the number they marked on the number line with the number of students, the number of cups, plates etc. 
If placemats have more than one of each item
Here, there is an assumption that each student will choose to have one of each item on their placemats. 
If students have included two plates each, two cups etc., you need to discuss how there will be a larger number of items on the placemats for this group than for groups who have included one of each item. 
Pragmatically, if some groups of students have more than one of each item on their placemats, there might not be enough tea party items for every student.

Summarise | Our placemats
Discuss how students counted themselves and made sure they each had the same items on their placemats. When they counted the number of each item on their placemat, they found it was the same as the number of students in their group. 
Explain: We can count to find how many students are in a group. We can compare the number of students in a group with the number of each tea party item on their placemat. A group with four students needs four of each item but a group with three students needs three of each item. The number of each item needs to match how many students there are.
Keep the number line with the sticky notes as it is, to refer to during the next task.
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 Task 4 • It’s time for tea!
	To read the most recent version of this task, download associated resources, and view embedded professional learning including classroom videos and work samples, visit: https://resolve.edu.au/teaching-sequences/foundation/number-time-tea/task-4-its-time-tea



Task overview
Students use their group list to count and organise the number of tea party items for their group. It’s time for tea!
Learning goals
The last number counted represents how many in the whole count.
Number names have a stable order which allows objects to be counted in order.
Items may be counted in any order as long as each item is only counted once.
Resources
Whole class
Word wall 
Number line from previous task with sticky notes attached
Tea party items (cups, cutlery, plates, napkins, cutlery, etc.) for whole class
Appropriate tea party food for whole class
Each group
Group list from previous task
Whiteboard 
Time for tea Item cards, created by completing the Time for tea Item cards template with the name and picture of each tea party item in the class collection (e.g. cup, spoon, fork, plate, serviette)
Each student
Placemat drawing from Task 3

	Task phase
	Estimated time
	Lesson type

	Launch | How many do we need?
	5 minutes
	Whole class

	Explore | Collecting tea party items
	15 minutes
	Small group

	Connect | Counting how many
	15 minutes
	Whole class

	Summarise | Tea party time!
	15 minutes
	Whole class
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Teach this task
Launch | How many do we need?
Review the number line from the previous task (showing the number of items on each group’s placemats) and each group’s checklist.
Revise: We compared the number of students in a group with the number of each tea party item on their placemat and wrote this in a group checklist. We found that the number of students in our group matched how many of each item we needed.
Prompt students to notice the connection between the placemats in their group and their group checklist by comparing the count with the numbers.
Ask:
· What do the numbers on the group checklists mean? What did you count?
· Which group has the biggest/smallest number? Why?
· What is the connection between the numbers on the group checklists and the numbers on the number line?
Show students the container of tea party items and explain that each group needs to collect the correct number of each tea party item for their group in preparation for the tea party.
Pose the task: We are going to use our group checklist to collect the items that our group needs to set our table for the tea party. 

Explore | Collecting tea party items
Organise students into the same groups as in the previous task. The group checklists can be used as a reminder of the students in each group.
Provide each group with their group checklist from the previous task and a set of prepared Time for tea Item cards showing the name and picture of each tea party item.
In their groups, students estimate how many items their group will need altogether for the tea party. They record this number on a whiteboard.
In their groups and using their group checklists and placemats from the previous task:
1. Each student chooses one tea party item card based on the group list. When it is their turn, they will collect that item for their group.
2. One at a time, students select and count out the correct number of their item from the large collection and take it back to their group.
3. The group then checks the count as the tea party items are given to each group member and placed on their placemat.
4. Another student collects the tea party item on their card.
5. This process continues until all the tea party items have been allocated to the students. 
6. The group counts and checks all the tea party items on their placemats.
Students then take turns to count all tea party items on their table and compare their estimation with the actual total they have found. 
Noticing students’ thinking
Assessing students’ counting and their reasoning about counting:
· Do students count with one-to-one correspondence?
· Do students recognise the last number counted is the total in the count? (cardinal principle)
· Do students recognise that the order items are counted in does not affect the total? (order irrelevance principle)
· Do students use the numbers on their group list (connect counting with how many counted) or do they count the items on their placemat each time?

Connect | Counting how many
	The purpose of this Connect phase is for students:
· to connect the counting sequence with counting to find how many.
· to understand that the last number counted represents how many in the whole count.
· to understand that number names have a stable order which allows items to be counted in order.
· to understand that items can be counted in any order as long as each item is only counted once.



Students share with the class how many items they counted and compare their number of items with other groups, using the language of enough, more than, same as, less than etc. Each group shares their whiteboard estimate.
Discuss:
· How did you estimate? How close was your estimate?
· How did you keep track of the count?
· Did the number of items change when you counted in a different way?
· How did you know how many items you had?
Ask: Each group has counted the items it needs to have a tea party. How can we find out the number of each item we need for the whole class to have a big tea party?
Have students sit in a circle and count the number of students in the class. Count in a different direction to demonstrate that the total number does not change when students are counted in a different order.
Record the final number counted on the board, to show that the last number counted indicates the whole count.
Connect the number of students to the number of objects needed for the tea party. For example, “There are 21 people in our class. We will need 21 cups. We will need 21 plates. We will need 21 napkins...”. 

Summarise | Tea party time!
Explain: We have kept track of the number of items we need for the whole class by counting each student once. Each student has one plate, one cup, one napkin... We have [21] students in our class so we need to have [21] plates, [21] cups, [21] napkins... The last number we count tells us how many are in the whole count. 
Invite students to select party food for themselves, or you can put it on each group table within reach. Encourage them to count to make sure they each have the same amount of tea party food. When students have what they need, let the party begin!
Take photos of each tea party group for students to discuss later, making sure to include:
· different groups of students at their tables.
· the placemats on each table which clearly show all tea party items.
· each student and their placemat of tea party items.
· placemats including party food.
· students distributing party food at their table.
After the tea party, these photos may provide prompts for counting activities or be used to activate prior knowledge.
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